
Commitment to Learning  ADDITIONAL EDUCATIONAL NEEDS POLICY 
High Expectations   Incorporating EAL and AG&T 
All Can Succeed 

Confidence and Courage 
Everyone Valued Equally 

 
 
 
Chace Community School is committed to developing and improving its practice in all areas 
of its work.  The School‘s practice is determined by the SEND Code of Practice 2015 and its 
duties under the Children & Families Act 2014. 
 
A statement of principle 

 
1) Our aim is to promote the successful learning, development and confidence of all 

students through appropriate teaching, grouping and support leading to achievement 
beyond expectation. 

2) The school aims to support the diverse individual needs of all students across the 
curriculum. The Student Progress Team in particular focuses on the needs of 
individual students as follows: 

 Special Educational Needs - having regard to The Code of Practice. 

 Students with English as an Additional Language. 

 Young Carers. 

 Long or short-term vulnerable or traumatised students including refugee and 
traveller children. 

 Students with medical needs and those with a disability (in liaison with Welfare 
Assistant and School Nurse). 

 Highly Able Learners (in liaison with the Highly Able Leaner Co-ordinator: please 
refer to the school‘s Highly Able Policy) 1. 

 Looked-after children. 

 Sharing good practice where students exhibit challenging behaviour (in liaison with 
the appropriate Head of Learning). 

3) The Additional Educational Needs Policy supports the school‘s aims and its belief that 
all pupils have an entitlement to a broad, balanced curriculum.  We see the education 
of every student as a partnership between the student, teachers, parents or carers, 
and external agencies as necessary.  Our belief is that every child can succeed. 

 
Special Educational Needs Code of Practice 

 
The Code of Practice (January 2015) states that a pupil has SEN where their learning 
difficulty or disability calls for special education provision, namely different from or additional  
to that normally available to pupils of the same age.  Making higher quality teaching normally 
available to the whole class is likely to mean that fewer pupils will require such support. 

                                                 
1 Appendix 1 
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The Role of the Special Educational Needs Co-ordinator  

 
The Special Educational Needs Co-ordinator (SENCO) is responsible for the co-ordination of 
the Special Educational Needs provision for all students with Special Educational Needs. 
 

The SENCO: 

 Manages the planning, provision, monitoring, evaluation and review of work with 
students with Special Educational Needs; 

 Ensures access to a broad and balanced curriculum beyond the National Curriculum for 
these students; 

 Ensures that provision for these students meets their individual needs; 

 Ensures that there is careful recording of these needs, actions taken and outcomes and 
that this informs planning and future provision; 

 Ensures that consideration is given to the wishes of the student and parent/carer; 

 Ensures that support from external agencies is sought as appropriate, with the 
Educational Psychologist involved particularly, but not necessarily only, in the stage 
preceding referral to the LA for statutory assessment;   

 Maintains and reviews the Additional Needs Register;. 

 Manages the annual and transitional reviews for students with Education, Health and 
Care Plans (EHCP) ; 

 Participate in the Transition Process of the new intake in year 7; 

 Contributes to the in-service training of staff. 
 
The Process of Identification of Need(s) 

Students with special educational needs are identified as follows: 

 From the standard transfer forms at primary transfer 
The Transition Team visit most primary schools to seek detailed information from the 
class teacher and primary SENCO.  The SENCO attends the annual (transitional) review 
of all year 6 students with a statement of educational needs/EHCP. 
 

 Benchmark testing 
At the start of Y7 students undertake CATs and reading tests.  The CATs, SATs and 
reading test results inform the support timetable and identify students for support 
strategies and further testing if necessary. 

 
 Liaison Meetings 

Advice and support regarding particular concerns is sought in liaison meetings.  School-
based key Inclusion staff attend the Inclusive Learning Group weekly meeting to 
maintain an intervention overview and review strategies.   
 
 

Support Strategies 

 The SENCO oversees the arrangement of special considerations (access arrangements) 
as necessary for students taking public examinations.   

 A member of the Student Progress Faculty is linked with each Curriculum area to 
support staff in their work with students with diverse individual needs. Each faculty 
nominates a link member of staff for able students through whom information about 
courses and resources is channelled. 

 Where there is classroom support, the class teacher and support teacher/teaching 
assistant work collaboratively to ensure that all students are accessing the curriculum 
and negotiate a Support Contract. When a student has a plan, the support is targeted at 
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the student. The support teacher/teaching assistant will sometimes work with a group of 
students, enabling them to access the work and to become mutually supportive. Termly 
feedback concerning the effectiveness of support informs planning.  

 Each Year 7 form is allocated to a Teaching Assistant, helping to ease the transition 
process from primary school for the new cohort.  The teaching assistants work closely 
with the form tutors to detect and identify early issues with a view to taking preventative 
action. 

 Students working below National Expectations in Maths or English are targeted for 
support.  This may be in-class, individual withdrawal or small group intervention. 

 At KS3, reading tests are undertaken annually.  Support is offered to all students reading 
below 9 years. 

 Provision is recorded through Progresso and details available to all staff through the 
school intranet. 

 All students are monitored and support provision reviewed termly. 
 
Students with English as an Additional Language 
 
Identifying EAL students 
 

EAL students are identified on primary/secondary transfer and from information on the 
Standard Transfer Form in the case of term time admission students.  The EAL teacher is 
introduced to new students during the term time admission visit. She then observes new 
students in the classroom, samples work and makes her own assessments  based on the 
QCA document ‗A Language in Common‘ (Sept. 2000) and the National Strategies APP 
Students are matched to the level descriptors and students‘ levels added to the EMAG 
register, reviewed termly.  
 
Information is made available to subject teachers through the EAL register The school 
makes interpreters available for all meetings, medicals etc in school.  There are also some 
staff and 6th form students within the school who are able to act as interpreters.  The EAL 
teacher dovetails admission work, in class support and withdrawal work to meet the needs of 
those students beginning English learning and whose needs are greatest in beginning to 
access the curriculum.  Reading groups are run by EAL staff and 6th formers for targeted 
students. 
 
After school study and homework clubs are organised by staff.  At KS4 a targeted option is 
on offer for EAL students. 
 
All Heads of Faculty  have copies of the level descriptors used to chart the progress of EAL 
students and, with support and advice from the EAL teacher (as necessary) differentiate 
work to allow students to progress to the next level and make their learning secure.  
 
Looked After Children 
 

In line with LA practice, the school defines Looked After Children (LAC) as those 
accommodated under Section 20 of the Children‘s Act.  Such children have the support of a 
social worker and may be fostered or live in a care home. 
 
Within 20 days of a looked after child joining the School the LAC Co-ordinator contacts the 
social worker and a Personal Education Plan (PEP) is written.  This sets academic and 
social targets for the student‘s progress and is a useful tool for monitoring success.  The 
plan is initially reviewed after three months, then at six monthly intervals.  Heads of Learning 
and Form tutors of the Looked After students are invited to engage in the monitoring and 
reviewing of the PEP. 
 
The school is represented at placement review meetings and other professionals meetings 
related to these students.  Staff are informed about issues related to looked after children 
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and teachers of these children are appraised of their targets.  The academic attainment and 
school attendance of looked after children are regularly reported on to the Health Education 
Access Resource Team (HEART) whether the students are the responsibility of Enfield or 
another local authority. 
 
Students with a Statement or EHCP 

 Students receive at least the number of hours of support indicated on their EHCP, 
provided by Tutors and Teaching Assistants (TAs).  The level of funding is established 
following criteria set out by Enfield LA. 

 Parents are informed of the nature of that support, which may be in-class support, 
individual withdrawal, or small group intervention.   

 All staff are aware of students‘ needs via the Prior Attainment Folder.  All staff are given 
summaries of the needs of these students ‗Thumbnail Sketch‘ and guidelines on 
recommended strategies to use with those individuals, and have access to SEN files. 
‗MySEN‘ placements are displayed in the staff room. 

 Statutory reviews are informed by feedback from staff and a full report is written by the 
SENCO.  Professionals from outside agencies are invited to participate in the transitional 
reviews. The Educational Psychologist is also invited to attend these reviews.  Parents/ 
Carers and students views are sought at these meetings.  

 

Staffing 

 
The Student Progress Faculty, comprising a range of staff: SENCO, Second in Faculty, EAL, 
teacher and TAs, is an integral part of Chace‘s Inclusion Team.  Several staff have additional 
expertise in working with Specific Learning Difficulties, including Complex Needs. 
 
The work of the Student Progress Faculty is overseen by the Assistant Headteacher – 
Inclusion. 
 
Partners in Education 

(a) Parents/Carers are our Key partners in the Learning at Chace.  The school encourages 

their involvement and participation in the education process.  SEN provision is reviewed 
in the Governor‘s Annual Report to parents.  

(b) The Educational Psychologist has an important role in assessing students during the 

statutory assessment procedure and also in an advisory capacity regarding observation 
techniques and strategies for intervention.  The SENCO plans jointly with the EP how the 
limited allocation of time annually can be best used.   

(b) Governors.  As part of their statutory duties, the SEN Governor liaises with the 

Assistant Headteacher – Inclusion/SENCO, and the Curriculum/SEN Committee of 
Governors receive regular SEN updates.  

Other External Agencies 

There are a number of external agencies that the school can liaise with for support, including 
speech therapy, child health services, social services, educational welfare services and any 
voluntary organisations which work on behalf of children with additional educational needs. 

 

Integration Opportunities – Inclusive Resource Provision (ARP) 

The school offers integration opportunities for students with Complex needs, through a 
tailored access programme. When relevant, this follows placement by the LA/SLA into 
mainstream provision from special schools and primary IRBs.  The process follows an 
agreed protocol between the school and the LA and is currently limited to 2 per academic 
year groups (Years 7-11).   This forms part of our admission intake number.  Referrals are 
made via the LA SEN panel. 
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Appendix 1 
 

 

Commitment to Learning   ‘A rising tide lifts all ships’ 
High Expectations    
All Can Succeed 
Confidence and Courage    HIGHLY ABLE POLICY 

Everyone Valued Equally 

 
Rationale 

 
―…we should not be trying to ‗find‘ the gifted, but trying to create high performers.‖ 

Room at the Top – Inclusive education for high performance (Deborah Eyre) 
 

At Chace Community School we are committed to developing and improving practice which 
maximises and nurtures ‗giftedness‘ and ‗talent‘ by creating the educational opportunities 
and conditions in which high performance is encouraged and fostered in all learners. 
 
At Chace we encourage and promote the principles of the Growth Mindset.  
 

In a fixed mindset students believe their basic abilities, their intelligence, 
their talents, are just fixed traits. They have a certain amount and that’s 
that, and then their goal becomes to look smart all the time and never 
look dumb. In a growth mindset students understand that their talents and 
abilities can be developed through effort, good teaching and persistence. 
They don’t necessarily think everyone’s the same or anyone can be 
Einstein, but they believe everyone can get smarter if they work at it. 
 

 Carol Dweck, Stanford University 
 
 

In a Growth Mindset, we believe that the most basic abilities can be developed through 
dedication and hard work—brains and talent are just the starting point. For this reason we 
refer to ‗highly able‘ pupils as ‗High Starters‘ and ‗Subject High Achievers‘. 
 
 
Identification  

High Starters (Quantitative measure) 

High Starters are identified as any student who comes from Key Stage 2 having displayed 

an exceptional level of academic achievement in relation to their peers at in either English or 

Maths, or both, in their SATs tests.  These students are thus ‗High Starters‘ as they enter 

secondary school.  We identify these students early to ensure that they are stretched from 

the moment they enter KS3. The list of High Starters is fixed as it is based on attainment 

displayed at KS2. Students cannot be removed from this list and the school provides for 

them through challenging tasks in lessons as well as through extra-curricular programmes 

such as ‗Chace University‘.  

Subject High Achievers (Qualitative measure)  

We acknowledge that some students are particularly able in specific subjects or develop 

academically later than other students, and thus student academic performance is reviewed 

to ensure that highly able students in particular subjects do not ‗slip through the net‘ in terms 

of challenging provision. These students will be tracked by individual faculties as ‗Subject 

High Achievers‘ and closely monitored and challenged in that subject area. 
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HAPPs 

An important sub group of High Starters is the High Achieving Pupil Premium (HAPPs) 

students whose progress will be monitored closely by individual faculties and HOLs during 

data analysis. 

 
Quantitative Assessment  
 
Learners fulfilling the following criteria are identified as having academic potential in advance 
of their peers and are therefore considered ‗high starters‘. 
 
Key Stage 3+4  

 Any learner in the top 10-15% of each year group academically, based on KS2 SATs 

results. 

Key Stage 5  

 APS (capped) of 52+ at GCSE along with those students already on the register 

(effectively students with A/A* ALPs targets at A-Level). 

 
These students form the Quantitative register and parents are informed in writing that their 
child has met the above criteria.  
 

Qualitative Assessment 
 

Learners who meet the following criteria will be known as ‘Subject High Achievers’  
 
All faculties have subject specific criteria which they use to identify highly able students in 
their subject. A list of the students they identify is kept by the HOF and/or HOD and shared 
with the Highly Able Co-ordinator‘ for monitoring purposes. 
 
Evaluation 
Levels of attainment and achievement for the ‗highly able‘ will be reviewed and analysed on 
a regular basis and shared with SLT; HOFs, HOLs, form tutors, parents and subject 
teachers.  
 

Teaching Provision 
 

The ‗Highly Able Co-ordinator‘, working alongside CLT, will ensure that the needs of the 
most able learners are met through our commitment to high quality teaching at Chace by: 

 Knowing our highly able students, their specific needs and monitoring their progress. 

 Ensuring that questioning is used appropriately in all lessons to stretch and challenge 

the most able, in line with Ofsted, Local Authority and HMI recommendations. 

 Sharing challenging learning objectives and referring to them during every lesson. 

 Adapting teaching and materials to ensure challenge. 

 Using marking and feedback to inform planning and to provide feed forward 

comments to ensure progress. 

 
Monitoring of Provision 
 

 Ensure that enrichment and extension opportunities continue to be provided across 

the school for High Starters including programmes such as ‗Chace University‘ and 

‗Brilliant Club‘ and that these programmes be extended where possible from KS3 in 

to KS4, increasingly using KS5 students to aid their facilitation. 

 Ensure that any enrichment programmes designed for Subject High Achievers and 

High Starters are reviewed on an annual basis to assess their qualitative and 

quantitative impact on students.  
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 Establish and publish a register of ‗High Starters‘ and ‗Subject High Achievers‘ for 

each year group.  Work with HoFs and HoDs to ensure that subject-specific criteria 

for identifying ‗Subject High Achievers‘ is kept up-to-date and shared with all staff 

(see appendices). 

 Ensure that all staff are aware of their role in the identification of ‗Subject High 

Achievers‘, based on subject-specific criteria and the need to make the curriculum 

sufficiently challenging. 

 Liaise with HoFs and HoDs to ensure the provision of a challenging curriculum where 

tasks are appropriately differentiated. 

 Liaise with faculties and departments to ensure regular monitoring of the progress of 

‗High Starters‘ and ‗Subject High Achievers‘. 

 Work together with CLT and other appropriate staff to provide professional 

development to all staff in developing teaching and learning styles that take account 

of differentiation, enrichment and extension to challenge all learners. 

 Recognition, celebration and rewarding of achievement of highly able students. 

Monitor ‗High Starter‘ underachievement  following up with necessary actions to 

promote achievement. 

 Work with HoFs and HoDs to ensure that teachers have registers that recognise who 

has been identified as High Starters and Subject High Achievers, and that planning 

takes account of differentiation, enrichment and extension to challenge all learners. 

 Liaise with parents to establish partnerships with home in encouraging, motivating 

and supporting progress towards meeting and exceeding targets. 

 Monitor quality of provision of after school clubs and trips to ensure that High Starters 

are challenged and encouraged to participate. 
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APPENDIX 1 

 

Subject 
Criteria 

 

English 
 

Learners who are ‗Subject High Achievers‘ in English are likely to show 
some or all of the following characteristics. 
Creative flair 

 writing or talking in imaginative and coherent ways  

 elaborating on and organising content to an extent that is 
exceptional for their age 

Stamina and perseverance  

 using any suitable opportunities to produce work that is substantial 
and obviously the product of sustained, well-directed effort 

 Consistent, passion, and enthusiasm in terms of reading 

challenging texts independently 
Communicative skills 

 Exploiting the dramatic or humorous potential of ideas or situations 
in imaginative ways 

 taking a guiding role in helping a group to achieve its shared goals, 
while showing sensitivity to the participation of others 

 writing with a flair for metaphorical or poetic expression 

 expressing ideas succinctly and elegantly while adapting them to 
their own purposes in ways that reflect an appreciation of the 
knowledge and interests of specific audiences 

Ability to take on demanding tasks 

 Researching, comparing and synthesising information from a range 
of different sources. 

 engaging seriously and creatively with moral and social themes 

expressed in literature 
Arguing and reasoning 

 creating and sustaining accounts and reasoned arguments at a 
relatively abstract or hypothetical level, in both spoken and written 

language 

 justifying opinions convincingly, using questions and other forms of 
enquiry to elicit information and taking up or challenging others' 

points of view 
Awareness of language 

 understanding the nature of language and showing a special 

awareness of features such as rhyme, intonation or accent in 
spoken language, and the grammatical  

 Structuring written texts in a sophisticated way 

 Showing an interest and enthusiasm for language study 

 Perceptive insights into the implicit meanings of texts 
 

Maths 

Pupils who are ‗Subject High Achievers‘ in MATHEMATICS are likely to:  

 learn and understand mathematical ideas quickly; 

 work systematically and accurately; 

 be more analytical; 

 think logically and see mathematical relationships; 

 make connections between the concepts they have learned; 

 identify patterns easily; 

 apply their knowledge to new or unfamiliar contexts; 

 communicate their reasoning and justify their methods; 

 ask questions that show clear understanding of, and curiosity 

about, mathematics; 

 take a creative approach to solving mathematical problems; 

 sustain their concentration throughout longer tasks and persist in 
seeking solutions; 
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 be more adept at posing their own questions and pursuing lines of 
enquiry 

 

Science 

Learners who are ‗Subject High Achievers‘ in Science are likely to:  

 have scientific hobbies and/or interests in science literature or 
science fiction  

 enjoy researching obscure facts and applying scientific theories, 
ideas and models when explaining a range of phenomena  

 be able to sustain their interest and go beyond an obvious answer 
to underlying mechanisms and greater depth  

 be inquisitive about how things work and why things happen (they 
may be dissatisfied with simplified explanations and insufficient 
detail) including themselves 

 ask many questions, suggesting that they are willing to hypothesise 
and speculate  

 Use different strategies for finding things out (practical and 
intellectual) -- they may be able to miss out steps when reasoning 

the answers to problems  

 think logically, providing plausible explanations for phenomena 
(they may be methodical in their thinking, but not in their recording)  

 Put forward objective arguments, using combinations of evidence 
and creative ideas, and question other people's conclusions 
(including their teacher's!)  

 consider alternative suggestions and strategies for investigations  

 analyse data or observations and spot patterns easily  

 strive for maximum accuracy in measurements of all sorts, and take 
pleasure, for example, from reading gauges as accurately as 
possible (sometimes beyond the accuracy of the instrument)  

 make connections quickly between facts and concepts they have 
learned, using more extensive vocabulary than their peers  

 Thinks abstractly at an earlier age than usual and understand 

models and use modelling to explain ideas and observations. For 
example, key stage 3 Learners may be willing to apply abstract 
ideas in new situations; key stage 4 Learners may be able to use 

higher-order mathematical skills such as proportionality, ratio and 
equilibrium with some complex abstract ideas when offering 
explanations  

 understand the concepts of reliability and validity when drawing 
conclusions from evidence  

 be easily bored by over-repetition of basic ideas  

 be imaginative and enjoy challenges and problem solving 

 enjoy talking to the teacher about new information or ideas  

 be self-motivated, willingly putting in extra time -- (but they may 
approach undemanding work casually and carelessly)  

 show intense interest in one particular area of science (such as 

astrophysics), to the exclusion of other topics 

History 
 

Learners who are ‗Subject High Achievers‘ in History are likely to:  
 

• Uses subject vocabulary confidently 
• Able to follow and challenge a line of argument effectively 

• Apply discrimination in the selection of facts and evaluation of 
historical evidence 

• Able to discriminate between ‗good‘ and ‗bad‘ evidence 
• Intrigued by the similarities and differences between peoples 

experiences, times and places 
• Questions arguments put before them rather than accepting them 

• Keen awareness of history either within or beyond that taught in the 
curriculum 

• Able to make relevant connections between what they learn in 

history lessons and their other learning 
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• KS4 only: Achieves consistently well on exam questions. 
• KS4 only: Motivated and disciplined in their work. 

 

RE 

 

Subject High Achievers in RE may: 

 Communicates their thoughts and ideas well, be it orally or written.  

 Shows great empathy and sensitivity to the topics covered. 

 Can apply religious beliefs and teachings to a range of various 

issues. 

 Can evaluate the strengths and weaknesses of a variety of 
positions. 

 Makes sense of, and draws meanings from, religious symbols, 
metaphors, text and practises. 

 

Psychology 

Subject High Achievers in Psychology may: 

 Explore more abstract, complex psychological concepts and 
address more subtle sensitive issues. 

 Extend their critical thinking skills, e.g. referring to issues and 

debates in terms of their implication for the wider society such as 
policy and practices.  

 Are able to organise and structure their knowledge and 
understanding and develop clear lines of argument when writing 

essays.  

 Use their learning of the subject to think like a Psychologist in 
relation to unfamiliar material.  

 

Business BTEC 

 
Learners who are ‗Subject High Achievers‘ in Business BTEC are likely to:  

 

 Be able to show and demonstrate vocational skills and qualities in 
range of different contexts.   

 Be able to able research, analyse and select relevant information 
as they develop their coursework.  

 Be able to communicate effectively in both written and non-written 
methods.   

 They will demonstrate they have effective teamwork and problem 
solving skills.  

 Show that they can meet deadlines and can organise and prioritise 

their time both inside lessons and on work experience placements.  

 Be able to understand and interpret numerical data and 
demonstrate excellent computer literacy including advance 
computer applications. 

 

Art 

Learners who are ‗Subject High Achievers‘ in Art are likely to: 

 Can think and express themselves in a creative way. 

 Has a passionate interest in art, artists and art movements.  

 Excellent observational skills and the ability to critically evaluate.  

 Willingness to experiment with media, ideas and to take risks. 

 High skill level across the disciplines. 

 Makes connections with their own work and art in a wider context.  

 Shows a high degree of motivation and commitment. 
 

GCSE Business 

Learners who are ‗Subject High Achievers‘ in GCSE Business are likely to: 

 Show ability to accurately define key terms and definitions but also 
to demonstrate that they can use these terms effectively and 
applied within a given context.  

 Independently research, analyse and select relevant information as 
they develop answers to the questions, which are mainly exam 
style questions. 

 In addition, their written work will show strong levels of analytical 

and evaluative skills.   

 They will be able to lead and direct a team of other students in 
solving problems.  In leading a team or contributing to the rest of 
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the class, highly able students will be able to select information and 
knowledge from a broad range of sources outside the classroom 
which will enhance the learning experience of others. 

 

BTEC Health 
and Social Care 

 
Learners who are ‗Subject High Achievers‘ in BTEC Health and Social Care 

are likely to: 
 

 Show and demonstrate vocational skills and qualities in range of 
different contexts.   

 Will be able to able research, analyse and select relevant 
information as they develop their coursework.   

 They will also be able to communicate effectively in both written 

and non-written methods.   

 They will demonstrate they have effective teamwork and problem 
solving skills.  

 They will show that they can meet deadlines and can organise and 
prioritise their time both inside and outside lessons and on work 
experience placements.   

 Will also be able to understand and interpret numerical data and 

demonstrate excellent computer literacy including advance 
computer applications. 

 

Technology 

Within the technology faculty a wide range of skills and techniques are 
taught as well as a large amount of detailed information about materials and 
processes. ‗Subject High Achievers‘ are defined as those who have the 

ability to: 

 Analyse design situations and identify a method or route to solve 
them. 

 Identify and carry out research independently in order to support 
design and making activities. 

 Independently produce detailed plans which consider time scale, all 
stages of manufacture and quality control checks.  

 Produce a high quality outcome that solves the problem in the most 
efficient and economical manner possible. 

 Evaluate designs and other products in order to suggest significant 
and creative improvements – with consideration given to other 

criteria such as sustainability, ethical, social and cultural 
dimensions. 

 Work independently and demonstrate above normal ability in the 

subject. This may be in one or more of written, design and practical 
tasks. 

 Respond well to instruction and constructive criticism and is willing 

to explore new techniques, skills, processes and ideas. 

 Use initiative to exploit the potential of more advanced features of 
software tools. 

 Inspire others to produce highly original and innovative ideas. 

Drama 

 
‗Subject High Achievers‘ in Drama must achieve at least ten of the 
following: 

 

 Demonstrate clear and constructive leadership skills, able to take 
responsibility for a group and shape the piece through co-operation 

and consensus. 

 Working to move the drama forward with interest and enthusiasm. 

 Awareness of and engagement with the audience. 

 Strong use of proxemics and space: the use of space/scenery are 

consciously linked rather than randomly placed. 

 Consistently disciplined and brave with his/her work regardless of 
classroom environment and able to work independently and 
successfully within a group environment. 

 To use imagination, innovation and bravery in their work and to 
carry it through to performance. 

 Sensitive understanding and interpretation of the task or stimulus.  
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 The ability to create and sustain a role with sensitivity, originality 
and flair. 

 Have a strong sense of evaluation and analysis, both of their own 
work and the work of others.  

 Very focused on self and peer-assessment, both verbal and written. 

 Have an exceptional interest, enjoyment and high degree of 
motivation in drama, grabbing every opportunity of being involved in 

drama and seeking to hone, improve and develop their range of 
skills and knowledge. 

 Be able to create ‗truthful‘ representation of emotion appropriate to 
the demands of the task or stimulus.  

 Have strong and appropriate use of physical control and movement.  

 Have an excellent command of appropriate voice and gesture, 
using both to enhance the drama with imagination. 

 14. Be able to engage with the imaginary so as not to try and pin 
down the butterfly of truth in drama. 

 

MFL 

Learners who are ‗Subject High Achievers‘ in MFL are likely to:  

 

 Be enthusiastic and persistent when learning vocabulary and 
grammar rules. 

 Be quick to respond and learn. 

 Be keen to take effective notes independently. 

 Have the ability to recall easily what words mean, and be able to 
utilise them in a new context both orally and in their written form. 

 Have an ability to adapt previously learned linguistic structures to 
create own language patterns. 

 Aware that a MFL does not necessarily follow the patterns 
established by English (ie. Word order). 

 Be able to make analogies within French/ Spanish or between 
languages. 

 Have an ability to mimic foreign accents accurately, and be 

confident whilst using the foreign language. 

 Enjoy the challenge of meeting unfamiliar language. 
You may encourage gifted students by: 

 Encouraging them to take part in group discussions 

 Allowing and encouraging them to teach a small group 

 Developing an email relationship with students in the country they 
are studying 

 Using mind maps to record topics. 
 
Learners who are ‗Subject High Achievers‘ in Government & Politics are likely to:  

 

 Be able to understand the subject from a range of different perspectives 

(synoptic approach). 

 To be confident to use a range of different social media platforms to 

access useful and relevant political information. 

 Questions political arguments rather than accepting them and 

understands the ethical problems around ‗fake news‘.  

 Keen awareness of politics within and beyond that taught in the 

curriculum and 

Politics                   ability to make relevant connections between what they learn in Politics 

lessons and their other learning. 

        You may encourage gifted students by: 

 Encouraging them to take part in Politics in their community (activism). 

 Going on trips to Parliament and the Supreme Court. 

 Inviting in guest speakers to challenge student understanding.  

 Challenging/Probing questioning. 

 Leading school debates and discussions. 
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